Bailey Road School
Statement of Cash Flows
For the year ended 31 December 2020
2020
Note
Cash flows from Operating Activities
Government Grants
Locally Raised Funds
Goods and Services Tax (net)
Payments to Employees
Payments to Suppliers
Cyclical Maintenance Payments in the year
Interest Paid
Interest Received

Actual
$
1,067,081
90,746
19,405
(552,892)
(538,865)
(1,866)
9,877

2020
Budget
(Unaudited)
$

2019
Actual
$

1,086,063
79,500
(6,000)
(449,408)
(468,809)
20,235
(1,341)
4,000

931,695
153,465
(18,725)
(381,895)
(407,941)

14,673

Net cash from/(to) Operating Activities

93,486

264,240

291,272

Cash flows from Investing Activities
Purchase of Property Plant & Equipment (and Intangibles)

(57,939)

(67,269)

(95,964)

Net cash from/(to) Investing Activities

(57,939)

(67,269)

(95,964)

Cash flows from Financing Activities
Finance Lease Payments
Funds Held for Capital Works Projects

(8,311)
360,008

2,336
300,000

(6,649)
96,849

Net cash from/(to) Financing Activities

351,697

302,336

90,200

Net increase/(decrease) in cash and cash equivalents

387,244

499,307

285,508

Cash and cash equivalents at the beginning of the year

8

767,034

537,140

481,526

Cash and cash equivalents at the end of the year

8

1,154,278

1,036,447

767,034

The statement of cash flows records only those cash flows directly within the control of the School. This means centrally
funded teachers' salaries and the use of land and buildings grant and expense have been excluded.
The above Statement of Cash Flows should be read in conjunction with the accompanying notes which form part of these
financial statements.
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Independent Auditors Report

To the Readers of Bailey Road Schools Financial
Statements
For the Year Ended 31 December 2020
The Auditor-General is the auditor of Bailey Road School (the School). The AuditorGeneral has appointed me, Darren Wright, using the staff and resources of William Buck
Audit (NZ) Limited, to carry out the audit of the financial statements of the School on his
behalf.
Opinion
We have audited the financial statements of the School on pages 2 to 18, that comprise
the statement of financial position as at 31 December 2020, the statement of
comprehensive revenue and expense, statement of changes in net assets/equity and
statement of cash flows for the year ended on that date, and the notes to the financial
statements that include accounting policies and other explanatory information.
In our opinion the financial statements of the School:
·

present fairly, in all material respects:
o
o

·

its financial position as at 31 December 2020; and
its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance
with PBE Accounting Standards (PBE IPSAS) Reduced Disclosure Regime.

Our audit was completed on 31 May 2021. This is the date at which our opinion is expressed.
The basis for our opinion is explained below. In addition, we outline the responsibilities of
the Board and our responsibilities relating to the financial statements, we comment on
other information, and we explain our independence.
Basis for our opinion
We carried out our audit in accordance with the Auditor-Generals Auditing Standards,
which incorporate the Professional and Ethical Standards and the International Standards
on Auditing (New Zealand) issued by the New Zealand Auditing and Assurance Standards
Board. Our responsibilities under those standards are further described in the
Responsibilities of the auditor section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-Generals Auditing
Standards.
We believe that the audit evidence we have obtained is sufficient and appropriate to
provide a basis for our opinion.
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Responsibilities of the Board for the financial statements
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented
and that comply with generally accepted accounting practice in New Zealand. The Board of Trustees is
responsible for such internal control as it determines is necessary to enable it to prepare financial
statements that are free from material misstatement, whether due to fraud or error.
In preparing the financial statements, the Board is responsible on behalf of the School for assessing the
Schools ability to continue as a going concern. The Board is also responsible for disclosing, as applicable,
matters related to going concern and using the going concern basis of accounting, unless there is an
intention to close or merge the School, or there is no realistic alternative but to do so.
The Boards responsibilities, in terms of the requirements of the Education and Training Act 2020, arise from
section 87 of the Education Act 1989.
Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are
free from material misstatement, whether due to fraud or error, and to issue an auditors report that includes
our opinion.
Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in
accordance with the Auditor-Generals Auditing Standards will always detect a material misstatement when
it exists. Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or
error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be
expected to influence the decisions of readers taken on the basis of these financial statements.
For the budget information reported in the financial statements, our procedures were limited to checking that
the information agreed to the Schools approved budget.
We did not evaluate the security and controls over the electronic publication of the financial statements.
As part of an audit in accordance with the Auditor-Generals Auditing Standards, we exercise professional
judgement and maintain professional scepticism throughout the audit. Also:
·

We identify and assess the risks of material misstatement of the financial statements, whether due
to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not
detecting a material misstatement resulting from fraud is higher than for one resulting from error, as
fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the override of
internal control.

·

We obtain an understanding of internal control relevant to the audit in order to design audit
procedures that are appropriate in the circumstances, but not for the purpose of expressing an
opinion on the effectiveness of the Schools internal control.

·

We evaluate the appropriateness of accounting policies used and the reasonableness of accounting
estimates and related disclosures made by the Board.

·

We conclude on the appropriateness of the use of the going concern basis of accounting by the
Board and, based on the audit evidence obtained, whether a material uncertainty exists related to
events or conditions that may cast significant doubt on the Schools ability to continue as a going
concern. If we conclude that a material uncertainty exists, we are required to draw attention in our
auditors report to the related disclosures in the financial statements or, if such disclosures are
inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up to
20

the date of our auditors report. However, future events or conditions may cause the School to cease
to continue as a going concern.
·

We evaluate the overall presentation, structure and content of the financial statements, including the
disclosures, and whether the financial statements represent the underlying transactions and events
in a manner that achieves fair presentation.

·

We assess the risk of material misstatement arising from the Novopay payroll system, which may
still contain errors. As a result, we carried out procedures to minimise the risk of material errors
arising from the system that, in our judgement, would likely influence readers overall understanding
of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit
and significant audit findings, including any significant deficiencies in internal control that we identify during
our audit.
Our responsibilities arise from the Public Audit Act 2001.
Other information
The Board of Trustees is responsible for the other information. The other information comprises the
information included in the annual report being the Kiwisport Report, the Members of the Board of Trustees
and the Analyses of Variance, but does not include the financial statements, and our auditors report
thereon.
Our opinion on the financial statements does not cover the other information and we do not express any
form of audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other information. In
doing so, we consider whether the other information is materially inconsistent with the financial statements
or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our
work, we conclude that there is a material misstatement of this other information, we are required to report
that fact. We have nothing to report in this regard.
Independence
We are independent of the School in accordance with the independence requirements of the AuditorGenerals Auditing Standards, which incorporate the independence requirements of Professional and Ethical
Standard 1: International Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing
and Assurance Standards Board.
Other than the audit, we have no relationship with or interests in the School.

Darren Wright
William Buck Audit (NZ) Limited
On behalf of the Auditor-General
Auckland, New Zealand
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Goal 1] Mathematics - by the end of 2020, using the target areas that were highlighted in 2019, 70% of students in Year
5 and 55% of students in Year 8 will be working at or above the expected curriculum level in mathematics.
Goal 2] Relationship Based Learning - all students, wherever capable, are able to share their feelings about the work
they are doing and explain their next steps in literacy and mathematics.

End of Year 2019 Maths At or Above Curriculum Level expectations - Year 7 = 50%
End of Year 2020 Maths At or Above Curriculum Level expectations - Year 8 = 37.7%
End of Year 2019 Maths At or Above Curriculum Level expectations - Year 4 = 80.7%
End of Year 2020 Maths At or Above Curriculum Level expectations - Year 5 = 51.1%

Target:

Baseline Data:
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End of Year 2019 Writing At or Above Curriculum Level expectations - ALL
End of Year 2020 Writing At or Above Curriculum Level expectations - ALL

= 66%
= 58.7%

End of Year 2019 Reading At or Above Curriculum Level expectations - ALL = 74.4%
End of Year 2020 Reading At or Above Curriculum Level expectations - ALL = 62.6%

= 68.%
= 59.7%

The Bailey Road School Annual Aims for 2020:
1] To improve mathematical outcomes for our !konga through building teacher capacity to develop more effective
pedagogy - through the medium of the Developing Mathematical Inquiry Communities [DMIC]
2] To embed Relationship Based Learning [RBL] as a programme that the school can now manage and develop itself
with reduced need to bring in outside support.

Annual Aim:

End of Year 2019 Maths At or Above Curriculum Level expectations - ALL
End of Year 2020 Maths At or Above Curriculum Level expectations - ALL

To increase teacher capacity and understanding of the synergy between academic and social progress and the
relationship a teacher develops with students and wh!nau; through the vehicle of Relationship Based Learning.

Strategic Aim:

School Number: 1216

Bailey Road School

School Name:
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We managed to continue our RBL
programme but with disruptions
regarding onsite visits and our
inability to release teachers as we
might have previously intended.

The specific effects of Covid 19 on
our education and social outcomes
in 2020 cannot be explained in any
way other than devastating.
Term 1 - we achieved 39 days of
traditional in-school teaching.
Otherwise we were engaged in
distance learning with an
approximate 30% engagement
rate.
Term 2 - we achieved 39 days of
traditional in-school teaching or a
composite with online teaching..
The disruption here related to
lower alert levels causing
differentiation to our programmes
and the students experience of
school.
Term 3 - we achieved 39 days of
traditional in-school teaching.
The disruption here related to
lower alert levels causing
differentiation to our programmes
and the students experience of
school.
Term 4 - we achieved 42 days of
traditional in-school teaching.
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All of our data decreased by quite
alarming levels.

All other programmes were
similarly affected.

DMIC continued in a very much
reduced format with greatly limited
onsite observations and
professional development. We did
manage to have a DMIC holiday
programme that was very well
supported.

Outcomes
What happened?

Actions
What did we do?

Positive impacts found were some
student appreciation and
engagement in instructional
learning; staff capability to teach
and engage online; schools

Internal evaluation of covid 19
found negative impacts upon
student attendance, wellbeing,
progress and achievement; staff
attendance, wellbeing and
engagement; school achievement
of annual plans.

Of the 151 days learning onsite,
53 days were spent observing
strict health and safety measures
so learners were often learning
solely online in team bubbles with greatly reduced attendance.

10 days without learning [locking
down, Easter, TODs]

29 days learning offsite - with an
approximate 35% attendance on
average

151 days learning onsite with an
average of 65%-70% attendance.

In 2020 the school year of 190
days was made up of:

Reasons for the variance
Why did it happen?

- What funding/resourcing may be
necessary to support identified

- Teacher and student wellbeing is
at the cornerstone of our expected
return to improved outcomes and
we have embarked upon a
programme to build capacity in
student self management

- Teachers have been upskilled in
use of individual student trackers,
RBL and DMIC philosophy and
teaching practices and are poised
to regain the ground lost in 2020

The success of 2021 will not be
presupposed upon the
preparedness of Bailey Road
School to deliver clear and
carefully considered strategies and
programmes but upon our ability to
deliver these strategies and
programmes without lockdown
interruptions. Our development of
individual student trackers, based
upon the learning progressions will
result in improved student
outcomes due to teachers and
learners being intimately aware of
their next steps.

Evaluation
Where to next?

actions and needs?
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The Bailey Road School Board and Principal are determined to follow sound research and evidence to lay foundation programmes and build upon
these in 2021.
Relationship Based Learning provides a sound, researched and evidence based platform - as supported by the work of Russel Bishop - to provide
teachers with information on the direct effect of their teaching and learning practices. This programme will be built upon by Bailey Road School
coaches trained in impact coaching to deliver our own programme of observations, meeting, documentation and student outcome progress
monitoring.
The development of Individual Student Trackers is a key tool in building teacher and administration capacity in understanding the learning needs of
students and to enable a planning capacity that had previously been dependent upon a stepwise approach that did not necessarily take into
account the learning orientation of the students. In 2020 the Trackers were used by each teacher on four targeted students in their class [66
students in total], allowing teachers to develop skills needed when the Trackers are unrolled for all students in 2021.
RBL and Individual Student Trackers are the drivers of improved outcomes across all levels of the school and our attention will never move more
from one curriculum area to another.
However maths is still our focus and we will continue to pursue DMIC and our MST and ALiM programmes until we receive the rewards that will
inevitably come.
Local Curriculum will be our professional development overarching focus in 2021 and this works in conjunction with a restructuring of our curriculum
teams into one team of seven curriculum leaders tasked with connecting our curriculum as we gain capacity with local curriculum.

Planning for next year:

pandemic planning became a very
important document.

